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RESEARCH COMMITTEE TOPICS. OF EMPHASIS

Applying the Delphi technique to the committee's goals from last year and addi-
tional ,aregs of concdrn expressed by members of the T.A.]J.C.I.A. this year, the
ten topics which follpw merged as topics of emphasis for 1976-77. The con-_
sensus of the commiftee was that these areas should be stressed, while at the
same time encouragihg the sharing of studies and papers dealing with other

. issues pertinent to community college instruction. { ‘e
; . . ' : . . "
. . compeifative effectiveness of varied teaching strategies
. . faculty load equivalencies . oy
v . evaluation of remedial, basic, or developmental studies

. continuous enrollment-continuous progress programs : T
. faculty morale assessment '
ollective bargairfing
nservice training . .
management training for instructional administrators
.. evaluation of off-campus programs
. models for staff evaluation; relationship to morale and
.. "y accountability . S
K . . ' P
Persops wh® are ddare of materials relative to the above or other subjegts which |
would\be of interest and assistance to junxor/dommunity college instruc¥onal ‘
administrators are encouragéd to forward a cbpy to the chairman of the REsearch
Committee. Sources might include !

\ s

abstracts bf theses and dissertations completed 1973-76
research reports bibliographies, reviews of literature,
and position gapers prepared by Texas college and uni-
vensity faculty members : .
\‘ short research papers prepared by graduate students
\ 1973-76 . - \ o \.
special and routine reports prepared by the Coordinating
‘Bpard, Texas Education Agency, and Texas Junior College
.o Teacher's Association
special and routine reports prepared by ACT ‘ETS, ACE,
. . others g : ' ,
! . reprints of articles which have appeared in/[:rofessional
O journals . ] .
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of lthe instructional adminjstrators of the junior colleges of the state, .

professors who conduct or supervise research related to junior ¢blle
for the purpos; of coordinating research needs thh research expertise.

or anization since that time. The membership of the orgamzation 1S composed
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GCIC - A CONSORTIUM FOR STUDENT INTERACTION
by ROBERT C. CLOUD and RON UMMEL

A recent and significant innovative form in the community—colleges

[}
v

e

is the consortium Commuynity colleges have found the consortium to 'be

an effective method of at,tackmg problems common o all members becaftse - -

. participants to undertake collectively what is beyond their capacity individually,

|
|
|
— ) . |
¢ this arrangement prov1des,a formal structure for 1nteraction,_ enabling |
A} |
|
|
|
' - » . . . ~
) Sometimes ‘called conferences, federations, or associatlons, consortia have |

'

béen increasing in number tecently, and it appears that this trend will

continue. The Carnegie Commission on Higher Education, in its October,

1§73: repdrt, recommended "continugd-development and strengthening of

. U

 consortia in higher education” because of the significant economies which
can be achieved through consértium arrangements and other forms of

institutional cooperation. . ) )

d » 1 d . ,2'
The possibitity of increased funding has been a primary motivator for .

'S

thé creation of consortia, bBecause these arrangements have proven to be
3

c converiient catchments for federal and privaté funds. In addition to the . . \
' economic considerations, other obJectives can be ach:eved through a con- _

sortium ar\rangement, sommmg program cievelopment, faculty. ) . .
r " and staff development and -expanded student services. \Recently, a community

college consortium the Gulf Coast Intercolleg1ate Conference, was organized
Jn southeast Texas to provide for an expanded program of stident activittes ‘ '
* in member institutions, The purpose of this manuscript is to share informa-
L]

tion about the GCIC w1th community l:ellege administrators and faculty who.

R » ., .

may have an 1nterest in such topics. .
- In January, 1969, adrmnistratoré from five gulf coast community colleges
met to discuss ways to involve studen]ts in a broad range of activities related
to their maJor areas of study and recreational interests. . A primary goal of .
the group was to expose students to a variety of learning experiences that %

were supportive of but'not restrict.% to the classroom and laboratory setting;
PP ’fs y gi
!
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. ' , .
stated differently, the objective was to entice students ''out of the box of..

N

conventional education'" and into interactive relat1onsh1ps with stucllents and

7 faculty fr'om their college and other institutions. From the outset, student «

soc1a11zatlon and part1c1tation were pr1mary ob_)ectwes, and it was agreed
that the hlghly c:ompetrtlJ e spirit character1zm‘g many collegiate conferences
———would not be emphasized in the GCIC. .
mbert Stallworth, first Presiclenb of College of the Mainland, .
T wgaB a le"a_ae_r—m the effort to develop the conference, and in a series8 of | ‘
meetings held during the spring semester, 1969 a umber of gu1del1nes - ‘|
were developed relative to a broad program of conference activities, 3
Using Ke-:ndelme as po1nts of reference, pres1dents of the five colleges
prepared a constitution’ and by-laws for the propdsed corference. On May8,
1969, both docur’nents‘*vere‘ approved by the original'Board of Directors, and
the conference Became a reality, with activities beginning during the fall » o
semester, 1969. The conféerence was éntitled Gulf Coast Junior‘Coll.ege v
Intercollegiate Conference, and original membership included Alvin Junior
College, Brazosport College, College of the Mainland, Galveston College,
and Lee Coﬁeg:.‘ Wharton Junior College was admitted as a member in
June, 1972, by una;umous vote of the member colleges, The.name of the .
conference was changed to Gulf Coast Intercollegiatg Conference in March,’
1975, by action of the* Board of Directors. N . ‘ R
’ . The central purpose of the GCIC is to promote and encourage, at fhé ' ‘
+ lowest poss1ble cost', _a.mateur,relat1onsh1ps, competrtxon's,. festivals, and
other forms of interaction for students living in the service area of each \

3

member institution. Par'ticipation being a principal component of the .

. ¢ - e e . . .
educational process, conference activities focus on broad student involve- .

-~

ment in a wide range of activities. Five divisions of interest have been

. . . .
established in order that the comprehensive purpose of the conference may
\

be achieved, these being Physxcal Education and Athletﬁs, Communications,

FifArts, Natural Sciences and Engineering, and Occupational Education.

k)

-
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Conference members are encouraged to participate 1n all divisions, but

’ each institution has the prerogative to decide in which divisions it will
.participate, Fach division provides fot its own organizationql structuré, .

. _ .. .
such organization being reflected in its by-laws. Common denominators

-

in all by-laws include the naffe of the division, purpose, dues, officers,
meetings’ and rules of participation. ' . . L

’I‘hrough its five divisions, the GCIC offers opportunity for partrc:,pa- s

4 o .-
physical education, and occupational education. Students \guth advanced
.

|
tion in fine arts, debate, mathematics and engineering, natural sciences, ' i
\
‘physical skills may compete in basketball, baseball, tennis, and golf. .In ‘

keeping ‘with the concept of a low-cost program, a minimum number of
scholarships are provided for student athletes, these awards being restricted .

b); conference rules to coverage of tuition, fees, and boeks._In additﬁn, .

merribe‘institutions recruit student athletes only from a twelve-county area

, encompassing all campuses in the conference. . ' s
O The GCIC is gqverned hy a Board of Directors composed of the . " .
' presidents of thember institutions, or their\de81gnees. Fach member !
X cpllege 1s‘ntitled to one vote in decrsxons rendered by the Board which [
meets‘ annually in June to consider the business of the conference. Duties : ', '

‘of the Board include long-range planning, approving new divisions and

by- laws, regulating the activities program, promoting the fullest p0881b1e.
program of inter- 1nst1tutional studgt activities, and administering the
‘budget of the conference. The operating budget is approved in June, ‘with
the act1v1t1es of the conference being financed totally from membership .

I . ).\ . .

due§ T ‘ - )
) . ey
. The GCIC has completed six years of. service to students and faculty.,
The program has increased in scope steadily since its inceptioax with each
year bringing an increase in the number of students served and activities o

offered. As one might expect studest participation has been greatest in

the divisions of Physical Education and Athletics, -Fine Arts, and. Communica-

tions, perhaps because these areas lend themselves to the interaction and

‘ participation that are primary purposes of the conference. Recently, the

U“f ) | 12 . .




Fine Arts Division sponsored seve‘ral progi'am 0 cultural exchange that
were very fa:;orably recenfed,u these included tragehng student and faculty art
exhibihons and traveling student recitals. ,The art exhibXjons were displayed
ot ea&x campus for two weeks, while the recitals were l:}on se;reral dates

' during the spring semester. These activities and others will be spoﬂsored
again in the future. The l)ivisions of Natural Sciences and Engineering and
Occupational Education are revamping their programs f for the 1975-76 academic

year in an effort to stimulate’more student interest and involvement Activi'ties

»
’ bemg planned mclude tours(of the laboratory facilities of all member colleges

by science majors, a workshop for engineering majors sponsored by area
universities, .2 spring science.fair and ecology day, and a conference on job
opportunities sponsored b_);area bus%ness and industries: ’
In Surrimary, student reSponse to-the GCIC has been gratifying to |
faculty members and administrators in the member colleges Activities of
. the conference have attracted the attention of other colleges as evidenced
‘.by the fact that North Harris County College was ‘accepted for membership
begmnmg with the 1975-76 academic year, ’I‘he GCIC has, indeed, become.
a vehicke for interaction and exchange among students and faculty in the
Gulf Coast community colleges of ’I‘exas, and it can be said that the confer-
ence is alive and well and looking to the future w1tlr confidence.- )

. 3
- € e
.. L .

Consgtitution and By-laws and Divisional ﬁy-laws’, Gulf Coast Junior
,College Intércollegiate Conference, 1970.and 1975 (revised). .
Minutes of Meetings, Gulf Coast Junior College Intercollegiate
Conference, 1969-1975.

Sources: .

v

Robert C. Cloud
Dean of Instruction
_Lee College '

Ron Ummel .

Chairman ! : .
Department of Health and Physical Education
Lee College




A CRITICAL ANALYSIS OF THE ROLE PEKCEPTION OF THE DEAN OF

¥

INSTRUCTION- IN FACULTY DEVELOPMENT IN FOUR .

3

Y

Y o
-
-

RURAL JUNIOR COLLEGES IN TEXAS -

: . )
2 : Publication No.

» o . .

>
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»

Much has been written about the importance and necessity for con-

finuing faculty development but there s'eem_s to be no study directed toward

a// defining the role perception of the dean of instruction in small rural junior
‘colleges, '.The_ problema is how. to percgive the role the dean should take in . . .

., 8 © A " -

implemenéing faculty growth and development within the budgetary and per-

" sonnel limits imposed by local finantial conditions. This study was designed

L

to obtain administrative and fa'culty j'udgsnjxents regarding the value of proced-

ures regarding the general structural chafactfristics of current insfitutional

(] ‘ Lo . \
‘.. approaches to faculty development.

T . .. 1
1 .

Information was obtained through a general questionnaire survey involv-

' ing the faculty and the dean of ingtruction at four widely separated rural junior .
. . v ‘. & . “. . ’
colleges in Texas. The deans were interviewed to obtain administrative judge-
- . . M . : 9 i
ments on the effectiveness of the activities for faculty development and four




€

N

large urban college deans of instruction were interfiewed to determine if there

. NN

. . . N
were differences in role perception between the urban juniér college deans
and the deans of small rural junior colleges. ' :

It was found that thege were no difference-s of perception in the responsi-
f - ~ - - -’
bilities, duties, or functions of the deans of instruction of small rural junior
, .
colleges in matters germane to faculty growth and develppment.

The faculty perception of the role of the dean of instruction in faculty :

[

.de.velopment agreed with the percgption of the dean on his role. Except for

v

class visitation, there were no differences in the role choices.

There Wwere no differences in role perception of the dean of instruction

.t
.

in a large u;-'ban junior college from the role pe'rception of.the.dean’ of a small

~
. .
.

. rural junior college. ’I‘he‘re'was:é difference in the degree of personal involve-

o

ment. The urban dean delegated the operationail aépécts of faculty dévelop-

~

ment to an assistant dean of instruction whereas this was an impos sibiiity for

.

‘the small rural junior college dean who attended to the actual devélopmental

acfjvities himselfl : T TR e .

.
\ ~ )

4 - .
Concerning the community service of a junior cqllege as an element in .
k. ) :

- .h

faculfy development, the small rural junior college dean of instruction and
p .

his faculty felt obligaéed to do as much as pos sible in service to the community

P '
] .
because of the a})sence of other ins%c‘ms capable of delivering such services,

The greatest han&igap appeared to be the lack of adequate funds to pér‘forx:n all

the services deemed necessary, . .o . .
The deang of instruction perceived their role in faculty deve'l:opmgnt ‘as
. 1 ’ , )

involving 1.),policy (grdaduate study, .visiting other colleges, attending pr.o'-:

. . -
. .
. . 1y . .
.

15 - o
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fessionil }neetings), 2.) i)ractice (making available funds for travel, organ-
T 4 ' *

ui..'zi;zg workshops of in-service training, making cqnsultan.ts ;vaﬂable, iaelp-
1ng to dev.;:lop‘ local evaluation instruments, enc;)uraging self-evaluation,
dfscuss,ing classroom procedures and met}ixods of teaching, recognition of
outgtanding performance) and 3,) provisio'n‘ f(;I growth (development of the

sabbatical, encouraging travel and visitationy, arranging and premoting

teacher exchange programs, encouraging facult . writing, encouraging parti-

N

cipation in social and service opportunities in the community), This role

is intén_ded’ to realize thl purpose of the junriek‘ <pllege by increasing the

-~
~

effectiveness and productivity of the faculty.

e
v

1"
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Use of the Delphi Process to Evaluate the Effectiveness of Selected In-service
Training Téchniques to Improve Junior/Community College Instruction
Dr. Glenn R. Johnson? !

]
A

Objectives ; | . , L
The participants in a summer institute established for junior/community

college professors were used to collect data regarding the effectiveness of

recommended teaching procedures. : v s

<

“ Perspective ' ) .. : .
. Drawing from the literature, teaching modalities and in-service training
procedures purported to enhance teaching effectiveness were incorporated

within the summer ingtitute. -

Mothods and/or Techniques : . . '

Junior/community college professors from various Texas colleges and
‘representing a number of different disciplines were selected to, participate. . .
A varlety of selected techniques purported to enhance teaching effectivqness

were incorporated within the institute. ’

t

Data Source . ' . v
. The Delphi technique, which specifies repeated measurement and controlled
feedback, was msed to collect data. A five point scale was incorporated with
the instrument: '5 = very effective, 4 = effective, 3 = neither effective nor
ineffective, .2 = ineffective, 1 = very ineffective. .

S

The first round was computed on the first day of the institute; the
second round was computed on the last day of the institute; and, the final ,;
round was computed near the close of the Pall Term after each participant
returned to his respective college. For rounds two and three, each participant-
vas informed of his old answer and the median of each tedhnique as expressed
, by the total group of participants. :

oM

3

.
.

Regults and/or Conclusions . .
Those techniques with a mean of 4.0 or higher at the end of the thitd

round of the Delphi were: lecture with aides, demonstration, small group
discugsion, assigned reading, individual projects, behavioral objectives, seminars,
reinforcement téchﬁiques,gquestioning strategies (e.g., probing, higher order
questions), audid-tutoral programs, interaction analysis, and Taba's Cognitive ®,
y ' Tdsks. Although pot included ‘in‘the Delphi, microtéaching was also identiffed: *
. - at the close of “the institute as quite effective in enhancing one's teacKing

ability (4.45 mean on the samé scalg us?f with the Delphi?. ’ * B

r—e

Concluding Statements v N

| Follow-up visits were made to each~ﬁqfticipant's campus; and, the par-~
ticipant and his immediate supervisor were interviewed by the author. FPeedback
from both indicated the Value of the above techniques and helped to substantiate
the results of the Delphi. 'The value of actuvaily having Jjunior/commmity
¢college professors use the various techniques in an institute setting also _

3
N
L4 {

| appeared worthwhile. - -
r . .. \J‘ - . ‘

\ .

-
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Te Use of the Delphi Process‘to:Evaluate the Effectiveness '
of Selected In-service Training Techniques .
to Improve Junior/Community College Imstruction ‘

Dr Glenn R. Johnson
Texas A&M University
‘* - . )

Twenty-five instrnctors from eleven different Texas Junior/Community

L
’

Colleges participated in a six weeks institute geared to improving teaching. ‘
The author directed the,program wbich was offered at Texas A&M‘Uniyersity.
The major'subject matter areas taught by the Junior/Communit§ College
instructors included history, biology, mathemaﬂics, Engltish, sociology,
industrial arts, psychology, music, business, zoology, speech/drama, and
health and physical education. The participants had an average of 5.08 years
of experience in, teaching at the college level. Ope had ‘an earned doctorate
while the remaining twenty-four had at least a master 8 degree. '
The Junior/Community College instructors recetved fifteen contact hours’
of skill training in Flanders Interaction Analysis (F1A). FIA is a ten .
category observation system developed by Dr. Ned A. Flanders‘and his associates
80 any verbal’ statement made in a classrdom'by an instructor or a btudent ‘

could be identified with one of the, ten categories A traineﬁ observer '
4

" during each three second period of time decid§§ which categor? best

represents the verbal interaction taking place and writes down the numeral
for that tategory while obBerving the next three second period of time.

\ Ihis results in a series of numerals being written in sequence and presexves

the order in which the behavior occured. :.The ten categories of Flanders

Interaction Analysis with a brief description of ‘each appear on the next page.
. If one accepts the idea that teaching involves at least to some extent

the reciprocal communication between two or more people (one being referred to

as the instructor}, then FIA can-be used to study cae’ aspect of teacher
variables (verbal interaction with students) There is some evidence that °
people trained to analyze this phase of instruction also change their own

L I - »

verbal be‘nawiior.l. - e .
Microteaching was another major activity for the Junior/Community
College instructors. The participants engaged in microteaching experiences

»

.
- i

&

Intetaction Analysis: « Selected Papers, Washington, D.C.: Associatioﬁ of
Teacher Educators and ERIC Clearinghouse on Teacher Education, ATE .
Iumearch Bulletin No. lO, 1971.

1




SUMMARY OF FLANDERS'
CATEGORIES FOR INTERACTION ANALYSIS N

& ‘ .
1. * ACCEPTS FEELINE: accepts and clarifies the feeling tone of the .
studgnts in a nonthreatening manner. Feelings may be positive
. » .7 or negative. Predicting or recalling feelings is included.

2. * PRAISES OR ENCOURAGES: praises or encourages student action or °
behavior. Jokes that release tension, but not at the expense
of another individual! nodding head, or saying "um hum?" or "go
on"" are included.

~

.3. * ACCEPTS OR USES IDEAS OF STUDENTIS: clarifying, building, or
developing ideas suggested by a student, As teacher brings’
more of his own ideas into play, shift to Category 5. )

INDIRECT INFLUENCE

4. * ASKS QUESTIONS: asking a question about content or procedure with
the intent that a‘student answer. ' ’ .

~

TEACHER TALK

5. * LECTURING: giving facts or opinions about content or procedures;
expressing his own ideas, asking rhetorical questions.

-

6. * GIVING DIRECTIONS: directions, commands, or orders w}th wvhich a
student is expected to comply. )

-

7. * CRITICIZING OR JUSTIFYING AUTHORITY: statements intended to change -

' student behavior from nonacceptable to acceptable pattern; bawling
someone out; stating wﬁy the teacher is doing what he is doing; -
extreme self-reference. ) . '

"% Ma

'DIRECT INFLUENCE

8. * STUDENT TALK-RESPONSE: talk by students in response to teacher.
Teacher initiates the contact 6p solicits student statement.

9. * STUDENT TALK-INITIATION: talk by students, which.they initiate.
If "calling on" student is only to indicate who may talk next,
- observer must decide whether student wanted to talk. If he did,
& - use this category. ! ,
W,

- 10. * SILENCE OR CONFUSION: pauses, short periods of silence, and
v periods of confusion in which communication cannot be understood
’ by the observer. : .o

) Seoe . ’

M
. - 5 e w .

* There is NO scale implied by these numberd. Eazth number is classificatory;
it designates a particular kind of communication event. To write these
nunbers down during observation is to enumerate--not to judge a position on
a scale.
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concentrating on skills of fluency in askiﬂg questions, reinforcement, probing
. questions, and various higher order questions. First, a videotaped protocol
along with a typed script was presented to the participants for each of‘the
skill areas. In the mic¢roteaching labora;ory, each participant taught a . »
1esson using his or her own subject specialty for content while focueing‘
upon one of the 8pecific skills; e.g., probing questions. Each lesson was
videotaped, played back over a T.V. mbnitqr, and critiqued for the participant. .
The procedure for focusing on one technical teaching skill during . .
micrioteaching has been quite successful eccording to various reporrs involving
the practice.2 These scaled-down lessons of five-to-ten minutes in‘length
involving only three or four students inables the instructor to concentrate
on a specific teaching skill away Yrcp the dsual classrbom setting where he »
normally confronts fifty to three hundred students. However, microteaching . _ ‘
is not 'make believe': the professor really teaches, and the three or four ‘
studentS'reelly learn. The lesson is short only-because the teacher is ;
required to focus on specific skills for analysis. , I

The amalgamation of microteaching and FIA as training gechniques has - ‘
3

L]

been described by the author in a recent pubiication .
The participants also learned about several other procedures that

might improve their teaching effectiveness: audio-tutoral prdgrams,

v

multiple-choice test construction and test-item analysis,, indepeﬁdent listening,

assigned readings behavioral objectives, brainstorming, buzz groups

small group discussions, and simulation. v ! e X

4 i

The Delphi process which specifies repeated measurement and controlled

feedback was incorporated into the education procedures. The first round of t

the survey was Gonducted on the epening dey of+ the six weeks institdte.

‘The median recorded for eacp teaching technique was computed and on the last

day of the institute the participaﬂts were infdrmed of their old ansber, p

the median for each technique, and provided‘another opportunity to express .
their opinions. These second round responses were again'tgbulated and the

‘above procedure was repeated %or the thi¥d roupd in November.when the participants

" were back gt their Junior/Community Colleges. The Likert scale for Delphi

P

- ¥
Al

znicroteaching: Definition and Overview,'ﬁashington, D.C.: PREP, National Center.
" for Educattonal Communication, VU.§. office of -Education,(undated). , )
4

3Johnson, Glenn R., Analyzing'College Teaching, Manchaca, “Texas: Sterling

Swift Publishing Co., 1976, 76 pages. . i

‘
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process was: 5 = very effective, 4 = effpctive, 3= neither effective nor

inefﬁective,,Z = ineffective, 1 = very ineffective.

The most effective techniques. identified by "the partic
Community College settings via'the Delphi technique (mean 8G
higher) included the following: lecture with visual aides,
small group discussions, seminars, assigned readings, indi

ts for Junior/ .
_res of 4.0 or
onstrations,

‘#51 projects,

'tegies, audio-
tutorial units, intetraction analysis, and cognitiye tasks (’i
interpreting data, and applying principles). '

Another phase incorporated a Likert scale ‘'survey which i
hanced their

es of 4.0 or

participants to identify'those aspécts of the program thatil
teaching of minority students. The most effective (mean sc“

higher) involved: reinforcemeat, interaction analysis be

Ey

up visits confirmed much of the earliqr.feedback Particdpants proyided
information related to implementing aspé%ﬁg‘of the program; e. 8y improving
construction of instructor-made examiﬁations, audio-tutorial units, seminar
techniques, behavioral objectives, and benefit§ obtained from the training in
interaction analysis and microteaching. :

The participant s immediate ,supervisor was asked to respond to the .
following question. "pid the 5nnior/Conmmnity College Institute have a °
favprable impact upon the participant(s) identified with your department?" |
The following'Likert scale was.used for the data. 5 = very strorig, 4 = gtrong,.

3 = gatisfactory, 2 = weak, 1 = very weak. The mean response was 4. 48 with
52Z of the supervisors marking the ' very strong" category. .

The data collected throughout the total program appear to shpport'the
conclusion that the training. received by the participants contributed to .
changes in their attitudes,, opinions, and behavior related to the effectiveness
in teaching. The Delphi process proved particularly valuable in identifying .
procedures the participants belieyed to be most beﬁeficial in imprbving their

"oy N
teaching effectiveness - . . "

The glossary on the next page may provide the reader with information

to clazify the terms used to descride the techniques and procedures used
]

) %
during the ianstitute, . y . ..
/s REY Y -
‘: - . .
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Hicroteaching scaled down lessons of 5-10 minutes in 1ength\wheré the -
teacher focuses on a specific skill; e.g., probing quagtiops, reinforcement
techniques .

J
Interaction Analysis: Flanders' observation system used to ‘record (every*
three seconds) the verbal interaction between teacher and students within
- the classroom ] ; .
‘Taba's Cognitive Tasks: activities which call for listing, grouping, categorizing,‘
identifying points, explaining items of identified information and making
inferences, predicting consequences, explaining and/or supporting the
- prediction and hypotheses, ‘and verifying the prediction

4
Assigned Written Report: independent work by the student which is focused
by the instructor upon 'specific requirements of the course . .

’ Lecture with Aides a presentatich made by an instructor to give out inqumhtion‘
or knowledge, as well as summarize or clarify ideas and facts, using
various media, e.g., tapes, filmg, overhead projectipns

Demonstrationt focusing attgntion on steps and procedures involved in executing
various operations -

Small Group Discussion: group effprt of students to think and reflect col}ec—
tively about a problem ‘ . )

Assigned Reading: independent study.by students which is focused by, the s
tnstructor upon specific requirements of the course

Individual Projects independent projects such as reports or creative items :
which are focused by the instructor upon specific objectives of the *° )
coyrse

Behavioral Objectives: a learning outcome which indicates acceptable performance
in precise terms » ‘ :

-3

Reinforcement Techniques:. an aspect of the instructor's behavior which communicates
approval of the student s response or behavior

‘Questioning Techniques questions raised by the teacher which requirg the
student to go be nd his Firat response in order to clarify-or justify -
that response or asking the student to use higher cognitive powers , .

Audi‘o-'l‘utorial instructipn by meané “bf audio tapes and visual aids (S. N.
Postléthwait's’ type of prOgram) *
L4 .L

» ¢
" ' ¢ - R -y
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L
C LIFE CHANGE AND READING ACHIEVEMENT AS PREDICTORS OF X
: ACADEMIC PERFORMANCE FOR SELECTED COMMINITY
Feooo (OLLEGE FRESHMEN ~

L]

Kay Fields Henard, Amalrillo College, Amarillo, Texas
Walter F. Stemning, Texas AGM Uni.vérs{ty,' College Statzon, Texas
- \ .
ABSTRACT '
\ - S
Life change and readmg achievement were stud1ed as p0551b1e alter-
natlves to traditichal entrance examinations in the commmity college.
The Nelson-Denny Reading Test and the Social Collegiate Readjustment
Rating Questiomnaire were administeréd to beginning freshmen in a Texas
’ cmnuruty college, Amarillo C'ollege. Subjecty were dichotomized into two
(high, low) life stress gro@s and three (high, moderate, low) reading
achieveménf levels. .Academic perfc;mhnce was measured by course hour .
loaci grade. point av;raée, and selected attitude factors. Data analysis
indicated (1) readmg achlevement pred;cted grade point average, COurse !
load, and attitudes; (2) 11fe change predict d course load; and (3) there

was interaction on course load. . : —

0
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LIFE GHANGE AND READING ACHIEVEMENT AS PREDICTORS OF
ACADEMIC PERFORMANCE FOR SELECTED COMMINITY
COLLEGE FRESHMEN

The two-year college .has been| called the "safety valve of the

.y

American educatlonal scheme + + + { the shock absorber for the jarring

. tensions ge'nerated by tfxe v1ctor1e of mass educatmn and the acadenuc
revolutmn mﬂme;1can.l1fe"&(Cohe , 1971, pp. 11-12). It serves mult-_
‘ s W .w"‘ i N .
iple purposes. l\t‘n.,is ’comprehensivel. It offers something for all who

attend. It faskigns programs to ;ne]et the needs of the parent commmity
y “ . ., - -
it serves. R “ -

Research mdlcates that students of the two-year coliege are viewed

— dirrently from those of the four-year college. Cross (1969) stated that

the con‘mmity college student typidally does not fit the tradition; thus,

. the’ measures of }us characteristics and hlS self- development may render
%

1

him Inadequate by comparison with the senior college student.

Academic ab1l1_ty__and u'vlhgence prove to be major points of diff-:
erent1at1on between two-year "and four-year college students On mea-
____sures of academc ability and apt tude, mcludmg mtelhgence whlch was

both measured and self- appra1sed( the two-year student fell below his
four-year age-mate (Cooley § Becker, 1966; Astin et al., 1969; Medsker §
Tillery, -1971 Cohen, 1571)‘ ' ' !

Research orf the mterests df two-‘yea»( college students may help ex-

plam some of the dlscrepanc1es’ found in the academc and mtellectual

attitudes of two and four-year /college students. A survey conducted by

the American Council on Bducatﬁon (Astin et al., '1967) as well as the
SCOPE study (1968), inqui-red f two-year and ‘four-yea.r students their

"best abilifies." The differences in their answers suggested that senior




4

.. Further studies are needed to promote conclusive results.

3 ' :
college students £eel most confxdeit in the1r academic and‘Verbal abil-

ities, whereas junior college students perceive their talents in the non-

acadenic realm. . .
* The acknowledged interests and perceived ab1l1t1es of two- year stu-

4

dents may have nad a strong bearing on the finding by'Knoell and.Medsker

4 (1964) that junior college students tend to major in the app11ed f1elds

or_on the suggestion by Codley and Becker_(1966) that two-year students
have a more practical orientation_to college and to life than.dd their'
counterparts in four-year colleges. Othex differentiations.find the two-
year student lower on‘tne socioeconomic scale (Astin et'al., ¥967; Cooley §
Becker, 1966) and more likely to be a part-tﬁme studen:~‘dﬁe to .full- or
part time employment (Cross, 1968; U.S.Census, 1970) ' a

All of these factors and others ultlmately influence the academic

performance of the two-year college student. The effects of these factors

‘tend to max1mlze the rat1o of potent1al to actual enrqllment’ and grad-

'\
4

' uat1on levels, 1n two-year colleges. “ : o

‘ Rldlon (1961, p. 56) emphasized ''the relatlonsh1p of good reading

skills to success ercollege 1s»pr1mary " In numerous studies, the Nelson-

' ‘Denny Reading Test (Brown, 1973) has been pos1t1ve1y correlated with

grade point average (Bla1, 1970,.1971; Freer, 1968). The results of
Bla1 S (1970, P. l) study supported the hypothes1s that "read1ng plays

“a v1tal role. in student achievément. of academ1c success.“ Some stud1es

also suggest that reading "skills are 1nfluenced by attitudes and persons-
.allty character1st1cs (Spache, 1961, 1963 McDonald 1964, Brunkan and” .
Shen, 1966 Maxwell 1971) However, research on rollege read1ng achleve-

K ment, especially that of community junior college students, is l1m1ted

25 S
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. changes coming tao close together ‘tan relate to the onset of “illness

. ventory. They quant1f1ed throughk ﬁuasl -experimental research the amount

>

Feldman arid Newcomb (1970) Pdanted out that a healthy ad;hstment to
college life depends upon such non1ntellectua1 characterlstlcs as ability
to cope with stress and anx1ety as well as psychological readiness.
?Ldfe'stress" as explained by Gunderson in Gunderson 2nd Rahe (1974) is
the broad'area of research concerned with the events in dally 11v1ng which
effect suscept1b111ty to negative physlologlcal or psychologlcal changesQ ’
Selye (1974, p. 27) defIned stress as "the nonspec1f1c response of the
body to any’ demand made upon it." {{ o

A variety.of studies in a,variety of settings lend credence to the
idea that stress and’change'are interwined. The-life'change‘theory is
an”outgrowth of the emphasis upen rate of change as the most important ‘
stress produc1ng factor. Thomas H Holmes; professor of psychiatry at
the Unlverslty of Wash1ngton is among the chief researchers in the field .
of pSychosomatrc med1c1ne_and_the_l1fe_change.hheory.__ﬂplmes.and h1s
-aésociates (1973l'have.relied upon the belief of Selye and others that
a major change, éither pleasant or unpleasant requires a‘person to make
some adiustment : Furthermore, his research has, 1nd1cated that too many
or deep depress1on. After gatherlng extensive case h1stofy data over a
twenty year per1qs Holmes and, his associates complled 43 11fe events .

which seemed-to elicit change from- the patient into a self—report in-

of. change in llfe adJustment that has necessary to adapt to the 43¢
specified 1life events. The self- report 1nstrument was published by Holmes
and Raﬂe (1967) under the t1tle WSoc1al Readgustment Rating Questlonnalre."
It has found numerous purposes. o

. .
[ . . \ . - 2
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-Studies iJ\dicaced that the amount of life change categorizes a
person as low, medmn, or hlgh nsk in his susceptz.bzhty to phenomena
such as illness ('Rahe Meyer, Smlth Kjaer § Holmes, 1964; Holmes §
Masuda, 1973; Rahe § Lind, 1971 Tollefson, 3972 Wold 1968 Rahe,
Mahan, Arthur § Gunderson, 1970), depression (Brown § Birley, 1968;
Paykel in Gunderson § Rahe, 1974), anxiety (Lauer, 1963, 1974), minor
health changes (Holmes § Holmes, 1970), and injury (Bramwell, 1971).
College.'academic peg'fomance has.aléo been examined in relation to life
change (Harris, 1972; Henard, 1075). There was discreparicy in the £indt '+

* _ Jjngs of both' studies. Harrls fomd that the more life cha.nges a subject ’

had recently exper1enced the* lower ‘was }ns grade. pomt average 'I'hese_
fmdmgs were significant at the 05 and .01 levels for the low hfe '
change and h1gh life change groups respectwely: Henard's study fomd

" 1life stress to be influential at the .002 s1gn1f1cance level upon college

students only m terms of the number of semester hours that could be

successfully compieted Grade point avera'ges proved to be an insufficient

‘correlate of 11fe change

Life change research by Ho]mes ﬁahe, Masuda, G.mderson, and others

'.involves an ongoin® effort to quantify and quahfy life events as they

occur under the vice of Toffler's "(1970) "future shock.!’ . These re’searchers.

have found that life change stresses. trigger physiological and psycho-

log1cal react1ons which could be detrmental tolone s health and welfare

i

It.is on the bas1s ‘of the1r reIatxvely new. research that 11fe change is

. con51dered a poss1b1e force to-be reckoned with in the lives of two-year

coIlege freshnen even though stud1es are yet very limited which re}ate

- th:.s phenomenon to the expenences of the college student. -

.
1 -
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- | , This study investigatedl possible alternatives to traditional en-
trance examinat'ions which might be used by the "open door" two-year
college to assess diverse academic abilities and needs. The purpose of
this research was to determine if life change as assess‘ea by the Social
and Co‘lleg13te Readjustment Rating Quest10nna;re (SCRRQ) and readmg

, ac}uevement as measured by the Nelson-Demgy Reading Test (NDRT) could be
utilized as predigtors of academic perfomance for selected cammity
college freshmen. Academic performance was measured by course hour loads
completed during the first and .second semesters, and attitudes expressed |

,{oncernlng academlc, personal, social, and career goals. Attitudes were ‘
, assessed by an, original Attitude Survey The ultimate. goal of this study l
was to predict potential academc‘ success.acan'ately,. so that a relevant
‘program of study might be prescribed to al‘leviate.weaknesses and build
‘strengths and interests to the point where'the student ls satisfied
+ with both his college achlevement and his career potent1a1
Megodologx . i

The sample was selected from the sub populatlon of 326 begmnmg

LI 2N

eshman students enrolled in the academc wrrlculum of an accredised
\ -year cmprehens:.ve commmnity college in Nort}mest Texas, Amanllo
College In late August, 1974, 403 beg\l}m.mg commmity .clllege.fres}men
'wereiadministered the Nelson-Demy‘Reading Test (NDRT) to assess read- |

[

1 ' ing achievement . yIn the last week of April, 1975, all (N=326) of those
students who had taken the ﬂelson Denny and had remamed in college for i
the Sprmg Semester of 1975 were mailed apacket containing the followmg

instruments’ (]9 a cover letter explaining the study and encouraging

respense, (2) a demographic data questionnaire, 3) a Social a,nd Colleg-
. ) *'- ’ ..ﬁ ) ’
© iate'Readjpstment Rating Questiomnaite (SCRRQ), and (4) an Attitude Survey..




-
.

dated by the investigator to assess personal,. sgc_ial, academic, and career _

"By early }hy 1975, one-hyndred and seventy- (sssj~ had returned the

questiornaire packet. Of this mumber 117 were|selected for inclusion

as subjects. I N ' 3y
The only restriction Placed on the sampling procedure, aside from |

the fact that the subjects volunteered, were efforts to achieve an

equal perportion in each of six groups. The subjects were didxoj:c'mized.

into one of two life change groups (high risk or low risk) according

" to the life change wit accumilation assessed by the SCRRQ. The sub-

jects were also classified,into one of three reading gf‘oups' (high, mod-
erate, or low) according to a ¢omposite vocabulary and comprehension

. score on the NDRT. Therewerezpsubjeet:sineachoft@wﬁvegmrpsand ro

A

17 subjects in pne group.

) The followmg dependent measures were then identified for each of
the ‘respondents (1) first semest;er (fall, 1974) course hour load com-
pleted (2) first semesier grade point average earned (3) second semester
(spnng 1975) course hour load completed 4) second semester grade
point average earned, (5) compos1te grade point average earned and (6)
“attitude variables as measyred by an Attitude Survey developed and val‘i-

v
~

perceptions.
. N -' ' ' ot . )
Data wére subjected to descriptive analysis and were then exposed

. toa tm-by-three factorial analysis of variance to determine sig:iificant

difference& m~‘che six groups on the var1ab1es in questzon. Nultivanate

) analys:.s d1$tmgulshed s1gmf1cant item dlffemnuatmns}on the Attitude

Survey bet:ween the six groups. In a supplemental study, an intercon'e-

latmn analysis was executed on selected vanables |




=

\
\

\
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Results and Conclusions’ .
CAs mrhcated in Table 1, readmg ac.'ruevazmt interacted significant-
1y with each of the six dependent measures of academc perfomance fall

and sprmg;com‘se hour load fall, spring and composite grade point aver-
age; and selected attltude variables.: In fact, reading achievement was
most s1gnlf1ca.nt as g ma:Ln effects measure on initial course hour load

and initial’ semester grade point average. These findings substantiated

. the not1on that reading achievement was an accurate Jpredictor of academic’

perfomance, especlally in the 1mt1a1 semester of college. It can be
concluded that reading achievement is a detennmant of potentlal aca-
demic performance yhen measured by course hours completed grades made
and attitudes expressed: . ; a

A multivariate analysis determined the signi%icance of 44 attitude
factors in relation to reading ac}ﬁevement. Personal perspectives such

as lonelmess and d15appo1nment were 51gmf1cant due to the dlfferen-

. tiation between the’ hlgh and low achievement levels on these attitudes.

e h1gh and moderate levels tended to dlsagree that they were Ionely,
chlevers in reading tended to agree. Low achievers also showed
more tendency toward feelings of d1sappo1n1:nent m life. Interestingly,
the moderate achievers in reading seemed most content with life in view
of the disappointments it held. Academlcally related attltudes produced
d1ffe1::mg results, High achievérs in reading were less llkely to agree
that college helped one think for himseif , that self-paced classes were
helpful, or that ;‘)articip.ation in clegs discussions was engbarrassing.’

v

It can be concluded ‘that reading achievement related to attitudes in

determining acddemic success.

¢
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Table 2 dlsplayg the main effects of life change on the szx de-
pendent variables includang course hour 1oads grade point averages,
and selected attitude factors. Being in the }ugh or low risk life
chan,ge category caused sigmflcant differentiation on only one vari-
]able, spring course hour load. High risk subjects completed less course
hours than did low risk subjects. A similar trend was evident in the .

fall semester but not to a significant degree. It can be concluded that

life change ‘is not a determinant of academic performance in terms of

grade point a;rerageﬁor attitudes. However, the course hour loac;w}ﬁch
a subject was able to complete tended to reflect upon the life stress he
was experiencing due to‘life change. ' |

Table 3 indicates t'he significa}lt interaction betweén the levels of
reading achievement and the categories of life change as they influenced '
course hour loads and grade p;int averages Results’ indicated that the
grade point averages for the first au?eme' Jear were unrelated to the .
interaction effects of reading achievement and life change. However, -

‘the :mt1a1 semester course hour load was significantly influenced by N‘

these interaction effects. Low risk, low reading ability subjects completed-
significantly fewer course hours. It can be goncluded from this frndmg
that when reading achievement was measured in conjunction with life
change measurement on the, subjects, a predictor of course hour capacity
evolved. This interaction mphes the impact of college work on the
beginning student. The strongest reco‘nendatmn that can be created from
this interaction.is focused on a matrix in Table 4 that was deveM
make applicable the re‘sultsi of this researéh. It organizes possible
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indicators which coumselors, advisors, and instructors can use as.a quick
profile reference of the enterlng freshman from which gu1dance could be _

) offered with regard to 1nd1v1dua1 curricular needs. Currently the matr1x
is subject to rev151on pendlng needed additional research and 1mplementa- .

~
L]

tion.
It, was concluded on the ba51s of results that: (1) reading achleve-
‘ nFnt is an effectlve predlctor of grade po1nt average, course hour lpad,
and selected att1tude factors, (2) life change predlcts only course hour
load effectlvely; and (3) the interaction of reading~ach1evement and
life change is 51gn1f1cant only as a predictor of course hour load.
. Based on the conclu51ons of th;s research it is recammended that:
1) the study be’ replicated on a larger scale in different locales w1th
* " both two-year and fbur-year céllege freshmen; (2) two year colleges con-
i 51der utilizing reading achlevement as an effectlve predlctor of academic
perfbrmance for incoming freshmen' and (3) further research be conducted
to'determine “the effects of life change o the ‘academic perfbrmance of

e communlty college freshmen —

] s -
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Cast in a framework of organization-to-epvironmeﬁt.

interactions, the investigation sought fé,elucidﬁte the ;eapdnaea of

' three community collegeﬁorganiéatiops té an environﬁent ih which

. ) ‘ - 4
fiscal support from local taxatfon was lacking.. The three community

college districts, labeled "Divergens)"were.lopated in three major -
* _ \/ .

1] L
cities of Texas. A companion set of three districts, labeléd "Stan-

.

dard" becauae they did have local taxation, was used to furnish

-

rcference criterions for status, To identify the data to be secu?ed

- -

paramet rs for colleg:/gggrations were conac:: cted. A set‘of

indexin behaviors foi/ each paramete:,waa fo ated and indicators

LI "-'

" for ‘thode behaviors were selected. 'hbjective" dgcg//ére derived,

- : from reporCs on file with the_ oordinating Board, Texaa COlleges and

Uﬁi’:rhity System, and individual college,data bankt‘”"Subjective

dn:l vere drawn fromf’binions and responaas by district officials to
L X
a ltrueturcd 1nt¢ivi¢w guidc. Ingprvieﬁt examdned four gerfitoriel:




‘\b

Caliber of Districb Progra‘m and Servicee Character.isties of -

~

District Physfcal let, Psychological Support by iistrict cititens.

,; g »and Proapecta for Dietrf:ct St:iuc in the next decade. o .
e rive rn.earch questions, used in lieu of hypotbeaec ’ were
propounded. ) Is it .pquible to operate visible and adequate -
community collqgee vithout auppIementing present State funding with ‘ - ' ‘
revenues from local dis trict taxee? '(2) As the Divergeu.t organiza-
) tions interacted with their task-enviromnents, what adnﬂ.nistrative . l
Y - recponeee vere made to fiscal and operational durese? (3) What
) :elatiouehipsgappear to exist betgeen presence/absence, df local. ‘
" funding :nd: itmovati;en'eee and expaneiveneee,.orgadizeédul ' E }
norale, a supportive 'c.itizenry, and achievements of requisite quelity
" in outputs? (4) Do the programatic accomplishments in Divergent

dictricta match "standard" expectetiona? (5) What, in 1975, a"e -

ceen as the prospects for the Divergent districts to coﬂtin‘ue as

“

. - . (]
. -comprehensive community colleges? .

‘. . . . ‘Pgndiggs. ijective and %ubjective. data regardiug the = .

N . "adequacy" and "vi:ability"-' of the Div'ergent districts indicated all

' : \/ - .9
three were comprehensive in nature and p.ovided re£sonab1 adequate

- K

s . programs and ‘services. ngever, the continued viability of the

., ) | y .

. . requicite fiscal support was not preaently in sight. Three varie-

= . ® .
4 ‘ ties of achinittrative adaptetionc to dureu wére found. One was
‘ the acquisition of some feplacement funding and loened ' <

.t . AO Yy

~* - -

s D y

-
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4 ph'yaicl‘l\facilicies to compenn‘te for lack éf\local funding. "The |
uco;\d ian to iacri&cg certain‘orp:hod;)x program features. A third
was to ecgnowize, below ogt:hodoxy, in gross expendimnes for prof,es-
) 'sional salaries, Co-relations were £ound between t:he I/i of local
fund}ng and (x) innovativeness and expansicn of programs and gervices
and '(b) decline, of organizational morale, No co-relations egq.st:ed_
between lack of local funding and ‘.(a). psychologicql support by dis-
trict citizens and (b) attainment of requisite quality in programs
" and services. Dive:gent::dist:ricts met "st:andu!d".expectations in
vocaéional-t:echnicgl » transfer, and disadvantaged-servin_g programs.
Adult a;d cbr;:inu,fng .e_duc:at:.ion, student personnel‘ services, Learning
Resources, and instructional support programs were below "stand;rds"
for a comprehensive community coliege". Interviewees perceived future.
prospects (1975-85) for Standard districts as “excellent." Divergent

- \ . A

district interviewees perceived prospects for their districts as

- \

“quest:iombi‘é."; Apprehension was voiced about (a) reliability of

-

L4

funding flow from foreseen available sources, and (b} continued
. "~ availability and usage oﬁ most existing physical facilities. Most

nw local taxation as necessu'y for adequate atta;!nent:s.

-
. .
. -
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. } " Competencies for Junior/Community College Teachers
SV o - by

Dr. Sheila C. Tesar

P

N

.Competency.statements in seven different areas related to community
collgvge instruction were assessed by participants of a study sp&nsored
by the Community College Teaching Intern Frogram during November and

December, 1975. Questionnaires containing forty competency stateménts
were sent to instructional admini&;ra,toz:s (deans or equivalent titles) -

in each of the forty-seven community college districts in Texas. Forty-

.

éight responses, from fort:_y-four community coilegg' districts were ob-'

—_
-

tained providing a 92X response rate.

\

The purpose of the study was to assess the {mportance of competen-

cies in the areas of:
1. Instructional methods .

2. Agsessment and evaluation',

- : 3. Curriculum development' '

4. Motivation T : .

-~

" 5. Interpersondl relations

o _ i "6, Organization

.

. Respondents were asked to rank statements in each area as follows:

4 - essentia.‘l_.

3.- important —

2 - not euential;
+ 1 - unnecesssry ‘

X4 '

) - ’
El{lC *Expected competion date of co:prehﬁve data analysis - June 1, 1976.°

IToxt Provided by ERI
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| both acadﬁic and vocational/technical teachers. .o ) -

/3.0, t-"important.

§
The questionnaire was divided.to obtain responses on each item fot

t ‘ 0 . s
s [N -

~ - R PR - _- T

Results:

1., There was no significant difference between responses to com-
. - . ' N : .
petencies for vocational/technical instructors and responses for academic

. L . .
‘ instructors. !

2. Junior community college administrators ranked otganizational

and administrative competencies highest for both academic and vocational/

‘!

. t:ec};nical instrsxctots.

3. 'No tategory. of competencies teceived a mean rating of less than

-~ ~

~

.

4, Three individual competency statements for academic teachers re-

ceived mean ratings of less than 3 0. They are: 4 N Ct

l.c. = TQ constrdct and use preassessments -¥ M= 2,958
. \ ( L]
) 2.c. - To proviﬁe alternate tests for those yho fail to master

the materfal on the first oppottund.ty M = 2,957 s —, RN
" - “2.e, - To test for all levels of achievement, including higher - ° , - -

levals suct{ as analysis, synthesis and problem; soiving a

' 8kflls - M= 2.595 ° ‘- -

. M L e
’ B \*

5, Two competency statements received a mean rating‘:\of' less than
3.0 for vocational/technical faculty. They areé: - w
2.d.(1) = To 'asploy a variety of assessment techniques, inclt;d-
,ing writtén exaus - objective - H = 2.867
" 2.e. - To test for all levels of achievement, including higher
levels such as analysis, synthesis and problem solving

skills -~ ¥ = i.529 . -

.

’ -




Mean ranks for each, categ;)ry ofi competencies are shown below:

 Categories of ‘Competencies for
Academic Instructors

1 -

Catego ; ' . Mean

1. , Organization . C - 3.59%

- 2.' Administration ; _ 3.574

3. Curriculum Developnient ) 3.424

- 4. Motivation o 3.248
5. Interpersonal relations X S.248
‘.Instructional methods 3.245.

Agsessment o3 174

¢

-

Categories of Competencies. for
Vocational/Technical Instructors

‘Category -, ¢ ) . Mean
1.. Organizatfio.n - . 3.655
<, ] \

2. Administration P 3.61b
. o
3. Curriculum development ' 3.535
4. Motivation | "3.455
5. Instructional methods - 3.427

6.  Assessment “ . . . .;4.37:6
7. Interpersonal relations ' 3.27%

- . . - ’ & . )
Suﬁy and Conclusion . .,
A

Junfor/commumnity college administrators place high priority on pos~

session of organizational and administrative skills by their instructional
staff, This focug may stem from experience in working with alternate in-

structional modes, vhich réquire greater atteation to orginiution and

*

TN




Jt L 4

‘timc management than doea traditional classroon teaching. High ranka

,administrative skills may also reflect .the administrators desire t

; for o

observe demonstrated commitment to the institution as a-whole in addition

© to instructional commitments. This possibility was mentioned in several

-~

comments indicating satisfaction that- the two elements included - organi-

. Zation and administration = are generally not addressed in any teacher

~

preparation program, but are essential to successful integration of the~—

teacher in the implementation of the overall goals of the institution,

The low responses for competencies in assessment and evaluation are

.

difficult to analyze, Why would testing for all levels of achievement.

N

not be'a high priority? ,Hhat reasons do administrators have for wanting

‘teachers to test only for basic knowledge? d 6hy aren't pre-assessments

_(or finding out entry level skills ‘of students,

)

as a guide to organizing ’

instruction) considered important? Adding to this the low- score.for re~

N
» 1
RN 4

) 5 testing thoseé who fail on the first try gives a composite picture of ad-

ministrators basically uncertain .regarding a non-punitive attitude toward

\J
y ?

evaluation._ T s attitude should be explored further to clarify components

-
—iay

~on evaluation and assessment which should- be included in a teacher train--

ing curriculum.

<
Hean responses for-the other categories are almost too close to place

in rank order, indicating that about equal priority is placed on curriculum ‘

development, instructional methods, motivation and interpersonal relations.

All categories are within the "important" ranks.

»

Junior/community college instructional administrators generally have

major, if not definitive input, into the hiring of new faculty. ?hey are '

furthermore responsible for supervision, for faculty development, and for

- '




performance evalqatioé. For these reasons their inputs from théhfield "
should be heeded £n the development of curriculum for a program designed
to train Prospective community college instructors.—:Regpbnséé from tﬂis'
study have validated attention.being devoted to fou} areas: curriculum
development, instructiona? methods, motivéti;n,and_iﬁterpérsonal relations.
Results suggest a need for futher exploration of evaluation and assess-
ment techniques. Furthermore, increased attention during the prepara-
tion sequence appears to be warranted for developing competencies in

organizatiép and adminigtrative skills for instructors. -._A
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